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Abstract-The quality of education relies significantly on teachers’ subject knowledge,
teaching skills, and professional preparation. Teachers not only deliver the curriculum, but also
contribute to students’ intellectual and personal development. Teacher education must therefore
prepare teachers to respond thoughtfully to learners’ varied needs. The National Education
Policy (NEP) 2020 emphasises multidisciplinary learning, practical training, learner-centred
pedagogy, and continuous professional development. This paper reviews these provisions,
considers potential benefits, and discusses challenges in implementation. It is based on the
policy document and selected academic literature. The review shows that NEP 2020 offers a
valuable direction for reform, but its effectiveness will depend on institutional resources,
qualified teacher educators, meaningful school-based practice, and regular evaluation. Lasting
improvement requires more than changes in course structure — it requires sustained attention to
the quality of teacher preparation.
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1. Introduction

Teachers play a central role in educational development. Effective teaching
involves more than subject knowledge; teachers must explain concepts clearly,
understand learners’ difficulties, manage classrooms, and assess students’ progress.
Teacher education helps prospective teachers develop these abilities through
theoretical study and practical experience.

Concerns in Indian teacher education include the quality of training, institutional
resources, and the gap between theory and classroom practice. NEP 2020 proposes
reforms such as multidisciplinary preparation, integrated teacher education, school-
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based experience, and continuous professional development. However, policy
objectives do not automatically yield better outcomes; their interpretation by
institutions determines success. This paper examines policy provisions, potential
opportunities, and implementation difficulties.

Objectives and Methodology

The purpose of this paper is to examine teacher-education provisions of NEP 2020,
consider the value of practical and multidisciplinary training, identify challenges in
implementation, and suggest ways to improve quality.

The study employs a descriptive and critical literature-review approach, utilising
NEP 2020 and selected academic publications on teacher education. No primary
survey or statistical analysis was conducted; thus, the discussion is limited to a review
of policy and literature.

I1. Meaning and Importance of Teacher Education

Teacher education is the organised process by which prospective and practising
teachers acquire the knowledge, skills, attitudes, and professional judgement
necessary for effective teaching. Teacher education should not be treated as a one-
time qualification, as educational needs and teaching practices change.

Three dimensions are particularly important — subject knowledge, pedagogical
knowledge, and a reflective professional attitude. Subject knowledge enables teachers
to explain concepts accurately. Pedagogical knowledge helps them plan lessons,
select teaching methods, encourage participation, and assess learning. A reflective
professional attitude enables teachers to recognise learners’ needs and improve their
own practice.

These dimensions must work together — a teacher may know a subject well but
struggle to explain it effectively. Practical experience is less useful if trainees do not
receive constructive feedback or reflect on their performance. Thus, teacher education
should not only be measured by examinations or qualifications but also by trainees’
ability to apply knowledge in real classrooms.
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I11. Major Provisions of NEP 2020

Multidisciplinary preparation. NEP 2020 encourages connecting subjects and areas
of knowledge. Teachers should understand their subject in its social, cultural, and
environmental context. While this approach can make learning more meaningful, it
requires real cooperation across academic disciplines, not just putting several subjects
together in one programme.

Theory and practice. The challenge of distance between educational theory and
classroom realities in teacher preparation is well-known. School observation, lesson
planning, teaching practice, mentoring, and feedback can help bridge this gap.
Practice should not become a formality; trainees need to identify weaknesses and
improve their teaching.

Four-year integrated B.Ed. programme. NEP 2020 presents the four-year integrated
B.Ed. as an important route for teacher preparation and envisions it as the minimum
degree qualification for school teaching by 2030, subject to the relevant regulatory
framework. An integrated programme can connect subject knowledge with pedagogy,
but duration alone cannot guarantee quality — qualified teacher educators, suitable
facilities, school partnerships, and academic guidance are equally essential.

Continuous professional development. Teachers need opportunities to update their
knowledge and skills throughout their careers. Workshops, refresher courses,
seminars, online learning, and professional discussion can be valuable when
addressing actual classroom needs — training that remains limited to theoretical
presentations has little effect.

Learner-centred teaching. NEP 2020 values understanding, critical thinking,
creativity, and problem-solving. Discussion, group work, questions, and practical
examples can make students active participants in learning. Teachers must respond to
differences in students’ prior knowledge, interests, language, and learning needs.
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IV. Review of Related Literature

Dey (2022) critically examined NEP 2020 recommendations on school, teacher,
and higher education. The study provides a wider perspective on educational reform
and offers the view that teacher education is part of the broader education system.

Gulati and Jain (2022) discussed the idea of the schoolteacher in NEP 2020,
highlighting the professional role of teachers and the social and institutional contexts
in which they work. Kaushi, Ahmad, and Khan (2021) examined teacher education in
India through the policy’s framework. Sharma, Mittal, and Zayan (2023) analysed
teacher education from the perspective of knowledge traditions, global discourses,
and national regulations.

Together, these studies provide valuable perspectives on the policy and its
implications. They also highlight the importance of considering implementation
conditions, institutional capacity, teacher educators’ preparation, and the quality of
practical training. The literature review in this paper is selective and should not be
treated as an exhaustive systematic review.

Opportunities and Challenges

NEP 2020 creates opportunities to improve teaching skills via lesson planning,
classroom observation, teaching practice, and constructive feedback. Reflective
activities may help trainees review their work and modify methods according to
learners’ needs. Research-oriented tasks can encourage teachers to identify classroom
problems and think about evidence-based responses. Digital resources can support
training, if they serve clear educational purposes and are accessible to users.

The policy also presents an opportunity to prepare teachers for inclusive
classrooms — learners vary in language, social background, abilities, and learning
needs, and teacher education should help teachers respond to these differences.

Some challenges may limit progress — institutions do not all have the same access
to qualified staff, libraries, digital facilities, or school-based experience. Teacher
educators themselves will need continuing professional development and research
opportunities. If practical teaching is treated only as a formal requirement, trainees
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will not gain sufficient experience or feedback. Linguistic and cultural diversity also
calls for context-sensitive preparation.

Technology can expand learning opportunities, but the lack of equal access to
devices, internet access, and digital skills can disadvantage some institutions and
learners. Finally, the mere formal adoption of a policy does not necessarily reflect
educational improvement — implementation requires planning, funding, trained
personnel, institutional cooperation, and evaluation of actual teaching practices.

Critical Discussion and Suggestions

NEP 2020 offers an important framework for making teacher education more
practical, multidisciplinary, and responsive to learners. However, policy provisions
alone cannot resolve all problems — an integrated B.Ed. programme will only be
effective if subject knowledge, pedagogy, and school experience are meaningfully
connected. Continuous professional development must respond to teachers’ actual
needs.

The following measures can help:

e Building sustained partnerships between teacher education institutions and
schools so that trainees receive regular classroom experience and mentoring.

e Providing teacher educators with professional development and research
opportunities.

e Improving teaching practice through lesson planning, observation, constructive
feedback, and reflection.

e Including inclusive education and linguistic/cultural diversity in practical
training.

e Using digital resources according to educational objectives and available
infrastructure.

e Evaluating programmes through practical teaching competencies as well as
academic performance.

e Encouraging research involving trainees, teacher educators, and schoolteachers to
identify effective practices and areas requiring support.
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Evaluation should consider whether training improves classroom teaching, and not
only focus on course completion or institutional compliance — local circumstances and
resource differences should also be borne in mind when reforms are implemented.
Limitations

This paper reviews a selected set of policy and academic sources - it does not make
the claim to cover all research, nor does it include a primary survey or direct
assessment of implementation in a particular institution. Thus, its conclusions should
be treated as a critical discussion of selected literature. Future empirical studies across
different institutions can provide a clearer picture of the policy’s effects.

V. Conclusion

Teacher education plays a major influence on educational quality - the knowledge,
training, and practical experience of teachers shape their classroom practices and
responses to learners. NEP 2020 highlights multidisciplinary learning, practical
training, learner-centred pedagogy, and continuous professional development as
important areas for reform.

These proposals offer opportunities to make teacher preparation more relevant, but
their success depends on adequate resources, qualified teacher educators, effective
school partnerships, and regular evaluation. Teacher education should not merely
produce qualified graduates, but prepare teachers who can explain concepts
effectively, respond to diverse learners, reflect on their practice, and continue learning
throughout their careers.

Ultimately, the value of NEP 2020 will depend on the quality of its implementation
— sustained institutional support and meaningful practical training are crucial if policy
goals are to lead to improvements in teaching and learning.

References
1. AgrawallM. (2020). Sustainable Development and Education. Shipra

publications. (Cited in studies on sustainable development and teacher education
under NEP- aligned framework.)



International Journal for Research Trends in Social Science & Humanities
ISSN: 2584-2455

Volume 2, Issue 3

May-June- 2024, PP 1-7

2. Dey, N. (2022). National Education Policy (NEP) 2020 on Transforming
Education: A Critical Analysis of Recommendations on School, Teacher and
Higher Education. Journal of Indian Education, 48(1), 187-200.

3. Government of India. (2020). National Education Policy 2020. Ministry of
Education.Gulati, N., & Jain, M. (2022). The Idea of School Teacher in the
National Education Policy 2020. Journal of Indian Education, 48(3), 7-20.

4. Kalita, S. (2024). An Analytical Understanding of NEP 2020 with Prospects and
Challenges. International Education and Research Journal.

5. Kaushi, P., Ahmad, J., & Khan, A. (2021). Teacher Education in India Viewed
Through the Lens of National Education Policy—2020. Voices of Teachers and
Teacher Educators, 10(2), 54—63.

6. Ministry of Education, Government of India. (2020). National Education Policy
2020. New Delhi: Government of India.

7. Sharma, G., Mittal, R., & Zayan. (2023). Teacher Education in India’s National
Education Policy 2020: Knowledge Traditions, Global Discourses and National
Regulations.  Contemporary  Education  Dialogue, 20(2), 256-282.
https://doi.org/10.1177/09731849231168728



