
 

 

International Journal for Research Trends in Social Science & Humanities 

Volume 3  Issue 3 

May-June 2025, PP 1224-1226 

 

 

1224 

Barriers To Accessing Quality Education In 

Rural Zambia: A Case Study of Nchelenge 

District 

Chibuye Dorica 

DMI-ST. EUGENE UNIVERSITY                                                                      

Abstract- Education is a fundamental human right and a key driver of sustainable 

national development. In rural Zambia, particularly Nchelenge District, accessing 

quality education is fraught with challenges. This study uses a mixed-methods 

approach combining surveys, interviews, and document analysis to identify core 

barriers including poverty, infrastructure deficits, geographical isolation, and limited 

community participation. Findings call for holistic, context-sensitive interventions to 

enhance educational outcomes. 
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I.  Introduction 
 

Zambia’s rural areas continue to grapple with inadequate access to quality education, 

despite reforms and increased investment in the sector. Nchelenge District 

exemplifies these challenges. This study delves into systemic issues affecting learners 

and proposes evidence-based solutions to promote equitable educational 

opportunities. 

 

II. LITERATURE SURVEY 

 
Global Context 

UNESCO (2022) reports that 244 million children are currently out of school 

worldwide, with rural and conflict-affected regions experiencing the greatest barriers. 

Regional Context (Sub-Saharan Africa) 

According to the World Bank (2023), rural education in Sub-Saharan Africa is 

hampered by poor infrastructure, low teacher-to-student ratios, and socio-cultural 

challenges. 

 

Local Context (Nchelenge District) 

In Nchelenge, learners contend with long commutes to school, poor learning 

environments, and inconsistent policy implementation. These issues contribute to high 

dropout rates and diminished educational quality. 

 

Discussion and Methodology 

Design: Mixed-methods 

Instruments: Questionnaires, interviews, focus group discussions 
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Sample Size: 51 participants (educators, parents, community leaders and learners) 

 

 Data Sources: 

 Primary: Field surveys and focus group discussions 

 Secondary: Reports from UNESCO, Ministry of Education (MoE) 

 Data Analysis: 

 Quantitative: SPSS 

 Qualitative: Thematic analysis 

 Ethical Considerations: 

 Informed consent 

 Participant anonymity 

 Secure data handling 

 Institutional ethical clearance obtained 

 Socioeconomic Challenges 

 64.7% of households are self-employed 

 51.2% earn less than K4,000/month 

 Dropout and absenteeism rates remain high 

 Barriers to Education 

 Geographical (68.6%): Long distances to schools, especially in Kapema and 

Mantapala 

 Economic (45.1%): Inability to afford school supplies and meals 

 Social (63.7%): Early marriage, child labor, cultural resistance 

 Community Engagement (64.7%): Limited parental participation in school 

governance 

 Infrastructure 

 54.9% of schools rated as “fair”; 25.5% as “poor” 

 Many lack water, sanitation, and electricity especially island-based schools 

 Teaching Workforce 

 70.6% reported teacher shortages 

 45.1% rated teaching quality as “fair”; 5.9% as “poor” 

 CPD (Continuous Professional Development) exists but is underutilized due to 

lack of motivation and resources 

 

The study highlights deeply interconnected challenges as: economic, geographic, 

social, and institutional that hinder access to quality education in rural areas. The 

systemic nature of these barriers suggests that piecemeal solutions are insufficient. 

However, community members exhibit readiness to support reforms if adequately 

empowered and resourced. 

 

III. CONCLUSION 
Improving education in rural Zambia, particularly Nchelenge District, requires an 

integrated strategy. This includes enhancing school infrastructure, supporting low-

income families, recruiting and training motivated teachers, and involving 
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communities in school decision-making processes. By tackling these issues 

collectively, we can build a more inclusive and effective education system. 
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