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Abstract - Japanese university EFL learners often struggle with low participation in
speaking activities due to a combination of affective factors, including high
communication anxiety, low speaking confidence, limited self-efficacy, and reduced
Willingness to Communicate (WTC). While each construct has been widely studied,
existing research typically examines them in isolation, leaving little clarity on how
these variables interact to influence Japanese learners’ communicative behavior. The
purpose of this theoretical paper is to propose the Integrated Affective Model for
Japanese EFL Communication (IAM-JEC), a conceptual framework that unifies these
four factors into a single system. The model describes how self-efficacy strengthens
speaking confidence, how both variables reduce anxiety, and how these combined
affective pathways shape learners’ readiness to communicate in English. By
emphasizing Japan's cultural and educational context, characterized by classroom
silence, perfectionism, and fear of negative evaluation, the model underscores the need
for an integrative approach to effective research. The IAM-JEC offers valuable
implications for teachers designing confidence-building and anxiety-reducing
interventions and provides researchers with a testable framework for future empirical
studies. This model aims to guide a more holistic understanding of Japanese EFL
learners’ communication behaviors and support improved pedagogical practice.
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l. Introduction

Japanese university EFL learners consistently exhibit lower levels of Willingness to
Communicate (WTC) in English than learners in many other cultural contexts. Even
when students have sufficient vocabulary and grammar knowledge, they often hesitate
to speak in classroom situations, preferring silence or minimal responses. One major
reason for this low communicative engagement is the presence of high communication
anxiety. Japanese learners frequently fear making mistakes, worry about peer
evaluation, and experience pressure to maintain group harmony, all of which limit their
readiness to initiate speech.

At the same time, many Japanese students report low confidence in speaking,
particularly in spontaneous or interactive English tasks. Confidence is closely tied to
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perceived competence, and when students doubt their ability to express themselves
clearly, they tend to avoid participation. This pattern is reinforced by long-standing
Japanese classroom norms that treat silence as a safe, polite, and non-disruptive
behavior. Rather than demonstrating a lack of interest, silence often reflects a desire to
avoid risk and preserve social harmony.

In this effective environment, students’ self-efficacy, their belief in their capability to
perform speaking tasks, is especially important. Learners with stronger self-efficacy
beliefs are more willing to attempt communication, take risks, and persist in the face of
challenges. However, when self-efficacy is low, students may withdraw from speaking
opportunities, resulting in limited practice, heightened anxiety, and reduced WTC.
These affective factors, confidence, anxiety, self-efficacy, and WTC, are deeply
interconnected and highly influential in shaping Japanese EFL learners’ oral
communication behavior.

Problem Statement

Although previous research has explored affective factors such as foreign language
anxiety, WTC, motivation, and self-efficacy, these constructs are often examined
independently. Most existing models focus on only one or two variables at a time,
making it difficult to understand how effective factors interact as a system. Importantly,
no integrative framework explicitly illustrates how confidence, anxiety, self-efficacy,
and WTC operate together among Japanese EFL learners.

This creates a critical gap in the literature. Japanese learners’ communication patterns
are shaped not only by linguistic skills but also by complex emotional and cultural
factors. Without a comprehensive, effective model tailored to the Japanese context,
current theories cannot fully explain why many students hesitate to speak despite
having adequate language knowledge.

Purpose of the Paper

The purpose of this theoretical paper is to propose the Integrated Affective Model for
Japanese EFL Communication (IAM-JEC). This model synthesizes four key affective
constructs: speaking confidence, communication anxiety, self-efficacy, and WTC into
a unified conceptual framework. It aims to explain how these variables interact to
influence Japanese learners’ readiness to speak English and to provide a basis for future
empirical and pedagogical work.

Significance

The proposed IAM-JEC model is significant for several reasons. First, it offers teachers
a practical understanding of how emotional factors shape student participation,
enabling them to design interventions that build confidence, reduce anxiety, and
increase self-efficacy in oral communication. Such insights are essential for improving
engagement in intensive English classes, discussion-based lessons, and communicative
tasks.

Second, the model provides researchers with a more transparent structure for examining
affective interactions in Japanese EFL learning. It highlights relationships that can be
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tested using quantitative, qualitative, or mixed-methods studies, thereby supporting the
development of stronger theoretical and empirical evidence in the field.

Finally, by presenting a culturally grounded framework, the IAM-JEC model offers a
foundation for future research on speaking behavior, classroom silence, and WTC in
Japanese university contexts. It can inform longitudinal studies, intervention design,
and cross-cultural comparisons, ultimately contributing to more effective English-
language education in Japan.

Il. Theoretical Background

Self-Efficacy in L2 Learning

Self-efficacy, as defined by Bandura (1997), refers to an individual's belief in their
ability to execute behaviors necessary to achieve specific performance outcomes. This
concept is a cornerstone of Bandura's Social Cognitive Theory, which posits that self-
efficacy influences not only psychological states but also behavior, particularly in
educational contexts. In language learning, particularly in learning a second language
(L2), self-efficacy plays a vital role in determining students' motivation, effort, and
persistence in engaging with language tasks. Self-efficacy is a strong predictor of L2
performance, where firmer beliefs in one’s capabilities often correlate with greater
successes in language acquisition and use (Kutuk et al., 2022; Roshandel et al., 2018).
In the context of speaking-specific self-efficacy, which pertains to learners' confidence
in their ability to communicate orally in an L2, research indicates that it has profound
implications for participation and performance in speaking tasks. Studies have shown
that L2 learners with high speaking self-efficacy are more likely to engage in speaking
activities, demonstrate resilience in overcoming challenges, and achieve better
speaking outcomes than their peers with lower self-efficacy (Li, 2023). This
phenomenon underscores the need to foster an environment that strengthens learners'
confidence in their speaking abilities, as it directly influences their inclination to
contribute in oral interactions, particularly in English as a Foreign Language (EFL)
education (Wang & Sun, 2024).

Despite the acknowledged importance of self-efficacy, many Japanese university
students exhibit lower self-efficacy in speaking English. This can be attributed to
several cultural and educational factors prevalent in Japan, including the traditional
emphasis on rote memorization and a significant fear of making mistakes in front of
peers (Anam & Stracke, 2019; Piniel & Csizér, 2013). Dornyei (2009) links this
struggle to the L2 Motivational Self System, which posits that learners’ ideal self, how
they envision their future self as proficient in the target language, can be overshadowed
by feelings of inadequacy and anxiety when engaging in speaking activities.
Furthermore, Yashima (2002) highlights that Japanese learners’ international posture,
their readiness to engage with other cultures and languages, is intricately linked to their
self-beliefs and perceived competence in English, suggesting that enhancing self-
efficacy may require a broader approach that also fosters a positive international posture
among learners.

In sum, self-efficacy is fundamental in shaping Japanese students' engagement and
performance in L2 speaking contexts. Addressing cultural influences that dampen self-
belief while fostering positive perceptions of one’s speaking abilities is essential to
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promoting more effective and confident engagement in English communication in
educational settings.

Speaking Confidence

Speaking confidence is a learner's self-assurance in their ability to communicate orally
in a second language (L2). This confidence not only facilitates more fluid
conversational exchanges but also significantly impacts overall fluency and proficiency
in L2 speaking. Bandura (1997) distinguishes between self-efficacy, which pertains to
specific beliefs in one's capabilities, and general confidence, highlighting the
interaction between these constructs in shaping learners' willingness to participate in
oral communication. Higher levels of speaking confidence can encourage learners to
express themselves more freely, leading to improved fluency as they engage more
actively in conversations without the hindrance of anxiety or hesitation (Baldwin et al.,
2022).

In the Japanese context, speaking confidence is profoundly influenced by cultural
norms that often prioritize perfectionism and a reluctance to make mistakes. (Yashima,
2002) elaborates on how learners’ confidence can enhance their willingness to
communicate (WTC), indicating that students who believe in their speaking abilities
are more likely to engage in English-language verbal exchanges. However, cultural
factors such as the fear of negative evaluation and the societal emphasis on avoiding
errors can significantly undermine confidence, leading to hesitation and introversion in
classroom settings. King (2013) discusses how these fears manifest as silence and
hesitation during oral communication, highlighting the pervasive low-confidence
behaviors often observed among Japanese EFL learners. This cultural backdrop can
create a challenging environment for learners who may be hesitant to engage in
conversation, thereby limiting their opportunities for practice and improvement
(YYashima, 2002; Roshandel et al., 2018).

Overall, the interplay between confidence and cultural influences is critical for
understanding the speaking dynamics of Japanese EFL learners. While increasing
confidence can enhance participation and fluency in speaking tasks, addressing the
cultural barriers that contribute to low-confidence behavior is essential for fostering a
more supportive environment where learners can thrive and feel empowered to
communicate in English.

Foreign Language Anxiety (FLA)

Foreign Language Anxiety (FLA) is a multifaceted construct that significantly
influences learners' experiences in acquiring a new language. According to Horwitz,
Horwitz, and Cope (1986), FLA encompasses three major dimensions: communication
apprehension, fear of negative evaluation, and test anxiety. Communication
apprehension refers to the anxiety one may experience when anticipating or engaging
in conversation, particularly in the context of learning English as a Foreign Language
(EFL) in Japan. This apprehension can lead to a considerable reluctance to speak up in
classroom settings, exacerbating the communication difficulties that many students
face in their pursuit of literacy and fluency in a second language (Shachter, 2018;
Horwitz, 2016).
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In the Japanese educational environment, cultural influences further compound FLA,
with a pronounced fear of negative evaluation being particularly salient. Students in
Japan typically adhere to societal norms that reward conformity and discourage public
mistakes. This cultural pressure creates a scenario where learners may prioritize silence
over participation in classroom discussions, reflecting observations on the influence of
cultural context on anxiety during language learning. Students often perceive their
proficiency as a direct reflection of their intelligence, which can fuel anxiety during
language tasks. Consequently, this can create a cycle of avoidance, where anxiety
inhibits participation, leading to limited practice and further reinforcing feelings of
inadequacy (Shachter, 2018).

Furthermore, anxiety significantly affects students' willingness to communicate
(WTC), as noted by Munezane (2015) and Yashima (2002). WTC is a critical
component of language acquisition, as it reflects the learner's readiness to engage in
verbal communication. In the Japanese context, high levels of anxiety can result in
diminished WTC, as students may feel overwhelmed by the fear of making mistakes or
being evaluated negatively by their peers. Yashima argues that this anxiety can lead
learners to develop a negative self-perception regarding their language abilities, further
decreasing their willingness to engage in spoken English. The intersecting layers of
anxiety, silence, and self-perception create a challenging environment for Japanese EFL
learners, underscoring the need to address these issues within classroom pedagogical
frameworks (Elkhafaifi, 2005; Horwitz, 2016).

In conclusion, understanding the dynamics of FLA within the specific cultural context
of Japanese EFL learners is paramount for educators aiming to foster a supportive
learning environment. By recognizing the components of communication apprehension
and the impact of negative evaluations, practitioners can implement strategies that
mitigate anxiety and enhance students' confidence, ultimately fostering a more
communicative and engaging classroom experience.

Willingness to Communicate (WTC)

Willingness to Communicate (WTC) in a second language is a crucial construct that
reflects learners' readiness to engage in verbal exchanges when given the opportunity.
According to Macintyre et al. (2001), WTC is influenced by a myriad of factors,
categorized into cognitive, affective, and situational domains. Cognitive factors include
perceived communicative competence and motivation, which foster a sense of
readiness to utilize the language. Affective factors involve emotions and feelings about
language use, such as anxiety or confidence, which can either facilitate or hinder
communication. Lastly, situational influences pertain to the context in which
communication occurs, including classroom dynamics and cultural norms (Maclintyre
etal., 2001).

Among Japanese learners of English, specific cultural factors uniquely influence WTC.
Yashima (2002) highlights that Japanese learners' international posture, which refers to
their attitudes and openness toward engaging with foreign cultures and languages, is
intricately linked to their WTC. However, many students tend to avoid speaking
English due to deeply entrenched politeness norms and fear of making mistakes. King
(2013) discusses how silence and hesitation are common in Japanese classrooms, where
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learners may hesitate to voice their thoughts or ideas for fear of judgment or disruption
of group harmony. This behavior reflects an avoidance strategy rooted in cultural
expectations, which can significantly diminish WTC by creating an environment where
students feel uncomfortable taking risks in communication (Yashima, 2002).

Moreover, Munezane (2013) emphasizes that a lack of classroom participation can be
attributed to psychological barriers, such as communication anxiety, that inhibit
students from initiating conversations in English. The interplay among avoidance,
politeness norms, and situational factors creates a complex landscape for WTC among
Japanese EFL learners. While they may possess the requisite linguistic knowledge,
fears surrounding interaction can prevent meaningful engagement. Addressing these
uniquely Japanese factors through supportive pedagogical strategies could empower
students to overcome their inhibitions and enhance their willingness to communicate in
English, ultimately leading to improved language acquisition outcomes.

In summary, WTC emerges as a fundamental aspect of language learning, particularly
for Japanese EFL learners. It is shaped by cognitive, affective, and situational factors
intertwined with cultural influences that emphasize politeness and avoidance of
confrontation. Future instructional interventions must consider these elements to
cultivate a more communicative and participatory learning environment.

Summary of Gaps in Literature

Although research has provided valuable insights into individual constructs such as
self-efficacy, anxiety, and willingness to communicate (WTC), the existing literature is
fragmented. Bandura (1997) delineates self-efficacy as a distinct construct, defined
primarily as personal beliefs about one's capabilities. Similarly, Horwitz (2001)
clarifies the concept of Foreign Language Anxiety (FLA) but does not integrate it with
other affective constructs, such as willingness to communicate. Likewise, MacIntyre et
al. (1998) examine WTC in isolation, providing a heuristic model but failing to link it
to self-efficacy and anxiety, thereby overlooking the relational dynamics that may
affect language performance. Additionally, studies like those by Yashima et al. (2004)
highlight specific factors influencing WTC in the Japanese context, yet there is a lack
of theoretical coherence that bridges these isolated findings into a cohesive framework
(‘Yashima et al., 2004; Horwitz, 2001).

Moreover, current research lacks a Japan-specific affective model that adequately
reflects the unique cultural dimensions impacting language learning. While previous
studies have acknowledged the constraints imposed by cultural expectations regarding
politeness and silence, as illustrated by Munezane (2015), they do not synthesize these
elements into an integrated framework. The absence of an integrated affective model,
such as the proposed Integrated Affective Model for Japanese EFL Communicants
(IAM-JEC), means that educators and researchers may not fully grasp how self-
efficacy, anxiety, and willingness to communicate interact in the Japanese context
(Cramer et al., 2009; Sherer et al., 1982). An integrated model is essential for
understanding the complex interplay among these constructs, particularly how cultural
influences shape learners' experiences and engagement in language communication.
Such a framework would not only enhance theoretical comprehension but also inform
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practical strategies to mitigate anxiety and bolster confidence, ultimately fostering a
more effective environment for language acquisition among Japanese EFL learners.

I11. Proposed Conceptual Model: IAM-JEC

Overview of the Model

The Integrated Affective Model for Japanese EFL Communication (IAM-JEC)
proposes a unified framework that explains how key psychological variables, self-
efficacy, speaking confidence, foreign language anxiety, and willingness to
communicate (WTC), interact to shape Japanese university learners’ communicative
behaviour in English. While each of these affective constructs has been investigated
independently in previous research, their combined effect within the cultural and
educational context of Japan has not been theorized in a single model. IAM-JEC
responds to this gap by illustrating how personal beliefs, emotional states, and
sociocultural expectations jointly influence learners’ readiness to engage in oral
communication tasks.

In the Japanese EFL context, communicative behaviour is strongly mediated by cultural
norms that emphasize accuracy, modesty, and the avoidance of mistakes, all of which
contribute to low risk-taking and classroom silence. Therefore, a model that
incorporates cultural influences alongside psychological factors is essential. IAM-JEC
visualizes these interrelationships by mapping directional pathways from self-efficacy
to confidence, from confidence and self-efficacy to anxiety, and ultimately to WTC.
The model also includes a moderating influence of Japanese cultural norms, which
amplify or suppress these pathways.

Description of the Model

The IAM-JEC model (see Figure 1) comprises four central constructs arranged in a
logical affective sequence: self-efficacy, speaking confidence, anxiety, and WTC. Self-
efficacy is positioned at the beginning of the model because it reflects learners’ beliefs
about their capability to perform speaking tasks successfully. According to Bandura’s
social cognitive theory, self-efficacy shapes motivation, emotional reactions, and
performance outcomes. In EFL classrooms, Japanese students with strong self-efficacy
are more willing to engage in spoken interaction, use more strategies, and persist longer
when encountering difficulties.

Speaking confidence, although related to self-efficacy, is conceptualized as a distinct
construct representing learners’ moment-to-moment sense of ease and composure when
speaking English. High self-efficacy contributes to greater speaking confidence, which
in turn reduces anxiety and enhances communicative readiness. Anxiety occupies a
central position in the model because it is one of the most potent inhibitors of oral
participation in Japanese classrooms. High levels of foreign language anxiety are often
driven by fear of negative evaluation, and perfectionist tendencies directly suppress
WTC.

The final component, WTC, reflects the learner’s likelihood of initiating
communication when given the opportunity. Both cognitive beliefs (self-efficacy and
confidence) and emotional states (anxiety) converge to shape WTC, the model's
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outcome variable. The IAM-JEC also incorporates cultural norms as a contextual factor
that moderates all pathways. In Japan, social expectations to avoid mistakes, maintain

group harmony, and refrain from standing out can weaken the positive effects of
confidence and strengthen the negative impact of anxiety on WTC.

These components and pathways collectively explain not only whether Japanese
learners speak in English but also why they often remain silent despite adequate
linguistic ability.
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Figure 1. Integrated Affective Model for Japanese EFL Communication (IAM-JEC)

Pathways and Propositions of the IAM-JEC Model

The Integrated Affective Model for Japanese EFL Communicants (IAM-JEC) proposes
several key pathways linking self-efficacy, speaking confidence, willingness to
communicate (WTC), and anxiety, while accounting for cultural factors specific to
Japan. The first proposition (P1) posits that self-efficacy increases speaking confidence.
Bandura (1997) asserts that individuals with high self-efficacy are more likely to
believe they can successfully perform specific tasks, including speaking a second
language. In the Japanese context, where proficiency in English is often seen as a
reflection of intelligence and competence, enhancing self-efficacy can lead to improved
speaking confidence, ultimately promoting positive experiences in language use.

Building on this, the model suggests that speaking confidence increases WTC (P2), as
identified by Yashima (2002). Confident learners are more likely to engage in
conversation because they believe their contributions will be valuable and well-
received. In Japan, where cultural norms often promote reticence in speaking due to
fear of negative evaluation, building speaking confidence can counteract these
tendencies and encourage active participation in English communication.

On the contrary, anxiety has been shown to diminish WTC (P3), as detailed by Horwitz
et al. (1986) and further explored by Munezane (2015). When students experience high
levels of anxiety related to their language skills, their willingness to engage in
communication decreases significantly. This is particularly pertinent in Japanese
classrooms, where silence and hesitation can stem from fear of making mistakes,
thereby perpetuating a cycle of avoidance.
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The IAM-JEC model also illustrates how higher self-efficacy can reduce anxiety (P4),
as self-efficacy beliefs foster a sense of competence that alleviates the stress associated
with language use. Additionally, speaking with confidence has been shown to reduce
anxiety (P5), as outlined by King (2013), underscoring the importance of fostering a
supportive language-learning environment in which students feel secure enough to
communicate.

Moreover, the integrated model proposes that self-efficacy indirectly increases WTC
by influencing confidence and anxiety (P6). In practical terms, enhancing students' self-
efficacy can lead to greater speaking confidence, which, in turn, facilitates higher WTC
while reducing anxiety. Furthermore, cultural norms in Japan, such as perfectionism,
silence, and risk avoidance (P7), can reinforce these pathways. For instance, the
Japanese cultural emphasis on avoiding mistakes can amplify learners' anxiety when
communicating in English, thereby affecting their overall WTC. By understanding
these complex interrelationships, the IAM-JEC model aims to provide a comprehensive
framework that addresses the unique affective landscape of Japanese EFL learners and
fosters more effective language acquisition strategies (Anam & Stracke, 2019)

Discussions

Theoretical Implications

Affective—Cognitive Interaction

Affective factors significantly influence cognitive processes in second-language
communication among Japanese EFL learners, shaping their self-efficacy, confidence,
and anxiety. Bandura’s framework of self-efficacy emphasizes the role of personal
beliefs in individual capabilities; learners with high self-efficacy tend to exhibit greater
confidence and lower anxiety, promoting effective communication in a second
language (Loewen & Sato, 2018). Conversely, anxiety can inhibit cognitive processes
necessary for language production, leading to diminished willingness to communicate
(WTC) and suboptimal speaking performance. Horwitz et al. (1986) further explore
how language anxiety specifically impacts learners, suggesting that heightened anxiety
can distort attention and decision-making abilities while communicating in an L2. This
interaction underscores the importance of affective factors in mediating cognitive
functions necessary for speaking, as Maclntyre et al. (1998) state, “anxiety can block
cognitive processing crucial for effective communication” (Peng & Woodrow, 2010).
Thus, managing affective elements is essential for enhancing cognitive engagement in
language use, particularly in high-pressure communicative scenarios in which learners
may feel judged by peers or instructors.

Enhanced speaking performance, therefore, depends on a combination of self-efficacy
and reduced anxiety. When Japanese EFL learners cultivate strong self-efficacy beliefs,
they are more likely to engage cognitively with language tasks, leading to improved
verbal output and greater WTC (Tabatabaei & Jamshidifar, 2013). This interaction not
only highlights the significance of self-perception in communication contexts but also
underscores the need to create supportive learning environments that alleviate anxiety,
thereby fostering positive affective states that facilitate cognitive processing during
speech (Fujii, 2021). Such dynamics illuminate how affective and cognitive domains
are interwoven in second language learning, suggesting that pedagogical approaches
must consider both to optimize language acquisition outcomes.
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Extension of MacIntyre’s WTC Pyramid

The IAM-JEC model extends and refines Maclntyre et al.'s (1998) heuristic model of
WTC by introducing cultural nuances, notably the Japanese norm of silence, which can
significantly moderate the WTC landscape (Maher, 2021). While Macintyre's WTC
model provides foundational descriptions of the cognitive and affective factors that
promote WTC, IAM-JEC offers a more nuanced perspective that acknowledges cultural
expectations, thereby contextualizing the model within Japanese society. Yashima
(2002) highlights that sociocultural factors, including communication styles and
preferences for silence in group interactions, can shape learners' willingness to engage
in communication. The IAM-JEC model also emphasizes the pivotal roles of self-
efficacy and confidence as central constructs underpinning WTC, expanding
Maclntyre's dimensions to include these critical affective mechanisms that are
particularly relevant for Japanese learners who may face sociocultural pressures to
maintain harmony and avoid direct confrontation in conversations (Fujii, 2023).

Furthermore, the IAM-JEC model clarifies the affective mechanisms driving WTC by
explicitly articulating how self-efficacy beliefs, influenced by cultural norms, interplay
with learners' emotional responses and communicative intentions. This adjustment not
only clarifies how cultural moderation interacts with personal factors but also refines
understanding of WTC by integrating these multifaceted relationships, thereby
emphasizing a holistic approach to language teaching and learning. In doing so, IAM-
JEC paves the way for exploring how cultural context, alongside self-efficacy and
confidence, shapes the dynamics of language communication processes among
Japanese EFL learners.

Relationship with Bandura’s Self-Efficacy Theory

The IAM-JEC model integrates Bandura's self-efficacy framework by elucidating how
efficacy beliefs actively shape emotional responses, confidence levels, and behavioral
choices in L2 communication contexts among Japanese EFL learners. Bandura posits
that self-efficacy influences an individual’s approach to challenges and their motivation
to engage with tasks (Munezane, 2013). In the context of language learning, higher self-
efficacy correlates with greater confidence in speaking, which, in turn, affects
willingness to communicate (Tabatabaei & Jamshidifar, 2013). Yashima (2002) argues
that Japanese learners often view English communication through the lens of cultural
expectations, which can bolster self-efficacy or exacerbate anxiety, depending on their
prior experiences and proficiency levels. This interplay is critical: when EFL learners
perceive themselves as capable, their anxiety decreases, thereby promoting more active
participation in speaking activities.

In this light, the IAM-JEC model illustrates that efficacy beliefs are not static; they are
shaped by contextual factors, including past successes and setbacks in language use,
and they directly influence learners' emotional states and willingness to engage in
communicative acts (Akdemir, 2019). Munezane (2015) further emphasizes that
awareness of one’s communicative competence can enhance self-efficacy, thereby
reducing anxiety and improving speaking performance. Thus, the IAM-JEC model
provides a comprehensive view that connects Bandura’s self-efficacy theory with the
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specific affective and cultural contexts of Japanese EFL learners, underscoring the
essential role of self-belief in facilitating effective language use.

Integrating Confidence as a Key Mediator

The IAM-JEC model positions speaking confidence as a critical mediator between self-
efficacy, anxiety, and willingness to communicate. This model highlights that while
self-efficacy and anxiety are vital determinants of learners' preparedness to speak,
confidence serves as the bridge that influences their actual communication behaviors.
Research shows that confidence directly affects the likelihood of engaging in L2
conversations; learners with higher confidence levels tend to have greater WTC,
whereas those who experience anxiety may retreat into silence or avoid speaking
altogether (Lee & Drajati, 2019). King (2013) notes that for Japanese learners, cultural
norms surrounding communication can create a significant reluctance to speak, further
compounded by language anxiety, which disproportionately affects their confidence
levels in classroom settings.

Moreover, Yashima (2002) underscores that the complexities of linguistic landscapes
in Japan, coupled with the pressure to perform, can create contextual influences that
either enhance or diminish confidence. The IAM-JEC model addresses this by
emphasizing the importance of developing strategies that build confidence while
concurrently managing anxiety, thereby facilitating a more conducive environment for
speaking practice. As such, understanding confidence as a mediating factor in this
dynamic relationship enables educators to identify and implement instructional
strategies that specifically target confidence-building measures, thereby transforming
the classroom experience for Japanese EFL learners and enhancing their overall
communicative competence.

Pedagogical Implications

The IAM-JEC model offers several practical directions for improving speaking
instruction in Japanese university EFL classrooms. First, the model highlights the
importance of building self-efficacy through mastery experiences. Teachers can
provide students with repeated opportunities to succeed in manageable speaking tasks,
offer constructive feedback, and model effective communication strategies. According
to Bandura’s (1997) framework, mastery experiences are the most potent sources of
self-efficacy, making them essential for Japanese learners who often underestimate
their ability to speak English.

Second, the model suggests that reducing anxiety is critical for improving students’
engagement in oral communication. Low-stakes speaking activities, such as pair
discussions, pre-speaking planning, and brief rehearsal time, can help students feel
more secure. These approaches address the sources of communication apprehension
identified by Horwitz et al. (1986). They are instrumental in Japanese classrooms where
fear of negative evaluation frequently leads to silence or minimal participation (King,
2013).

Third, increasing speaking confidence through scaffolding can directly enhance
learners’ willingness to communicate. Structured tasks, predictable formats, and step-
by-step guidance allow students to approach speaking gradually and with greater
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assurance. As WTC research in Japan has shown (Yashima, 2002), confidence plays a
central role in helping students move from intention to actual communication.

Fourth, teachers can design activities that explicitly cultivate WTC, such as student-led
discussions, collaborative problem-solving, and communicative tasks that require
negotiation of meaning. These activities create meaningful reasons to speak and can
shift learners from passive listeners to active communicators. Research by Munezane
(2015) demonstrates that such tasks can significantly enhance WTC in Japanese EFL
contexts.

Finally, the model supports the integration of Al-based speaking tools, such as
ChatGPT or conversational Al apps, to provide low-pressure speaking practice. These
tools reduce the fear of judgment, allow unlimited practice, and create a psychologically
safe environment for learners who hesitate to speak in front of peers. Al-assisted
practice aligns with IAM-JEC by reducing anxiety and increasing confidence, thereby
promoting greater willingness to communicate.

Cultural Implications for Japanese EFL Learners

Silence as Cultural Practice

In Japan, silence is often regarded as a culturally embedded communication norm that
serves several functions, such as politeness, respect, and conflict avoidance. This
cultural practice is deeply rooted in social etiquette, where silence can indicate
attentiveness and contemplation rather than disengagement (Loewen & Sato, 2018).
Many Japanese students may opt for silence even when they fully comprehend the
discussion or task at hand, reflecting a desire to avoid making inappropriate comments
that could disrupt harmony or draw undue attention to themselves. Such norms can pose
challenges in English as a Foreign Language (EFL) classrooms, where active
participation and spoken communication are pivotal to language acquisition. King
(2013) emphasizes that this cultural backdrop plays a significant role in shaping
students' willingness to communicate (WTC), whereby fear of standing out or being
perceived as immodest can inhibit their engagement in speaking activities (Peng &
Woodrow, 2010).

Furthermore, Yashima (2002) highlights the relevance of these cultural norms to
Japanese learners' WTC, noting that prolonged classroom silence can be misinterpreted
by educators unfamiliar with Japanese communication styles as a lack of understanding
or interest. Therefore, teachers must be cognizant of the implications of silence and
work to create an environment that encourages learners to articulate their thoughts more
freely, thereby actively addressing this cultural phenomenon to enhance student
engagement in EFL contexts.

Social and Gender Expectations

Social and gender expectations play a significant role in shaping the experiences of
Japanese female students in EFL learning environments. Japanese cultural norms often
emphasize modesty and a reluctance to showcase one's abilities, particularly among
female learners openly. This societal pressure can lead to reluctance to speak out in
classroom settings, where women may feel compelled to adhere to traditional
expectations of femininity and humility (Tabatabaei & Jamshidifar, 2013). The
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collectivist nature of Japanese society promotes an ethos of conformity, in which
students may consciously or subconsciously avoid standing out or drawing attention
during class discussions.

King (2013) noted this dynamic, indicating that the intersection of gender and societal
expectations contributes to significant variability in speaking confidence, anxiety
levels, and WTC among learners. The fear of deviating from expected social roles can
exacerbate feelings of anxiety in female students, hindering their participation in
English-speaking activities. In this regard, Yashima (2002) has illustrated how
gendered expectations complicate the language-learning process, underscoring the need
for teachers to foster a more inclusive and encouraging environment that empowers all
students to express themselves confidently, regardless of gender-related concerns.

Classroom Hierarchy in Japan

Japan's traditional classroom structures further emphasize a teacher-centered authority
that can limit student-initiated communication and active participation. The prevailing
senpai—kohai (senior-junior) dynamic, which dictates relationships between students
based on their relative educational experience, often places younger students in more
passive roles within the classroom (Fujii, 2021). This hierarchy reinforces the
expectation that students should listen attentively to their instructors rather than
contribute actively to discussions. As a result, learners may feel intimidated or ill-
equipped to voice their thoughts and engage fully in speaking tasks.

King (2013) highlights that this hierarchy may inhibit the development of
communicative competencies crucial to language learning, as students become
accustomed to passive information intake rather than active participation in dialogue.
To mitigate these hierarchical constraints, EFL teachers should consider implementing
pedagogical strategies that promote egalitarian interactions, such as cooperative
learning or peer teaching, which actively encourage learners to contribute to discussions
without fear of overstepping social boundaries. By reconfiguring traditional classroom
dynamics, teachers can enhance WTC among Japanese EFL learners and foster a more
interactive, conducive learning environment.

Future Research Directions

The IAM-JEC model offers several promising avenues for future research that can
deepen our understanding of affective factors in Japanese EFL communication. A
primary direction is to empirically test the proposed model using structural equation
modeling (SEM). SEM would allow researchers to examine both direct and indirect
pathways among self-efficacy, speaking confidence, anxiety, and WTC, providing
statistical validation for the theoretical propositions outlined in the model. Such studies
could help determine the relative strength of each pathway and identify which affective
constructs serve as the most potent predictors of learners' communicative behavior.

Another valuable direction is to explore longitudinal changes during intensive English
courses, particularly those familiar in Japanese universities. By collecting data at
multiple time points, researchers can examine how self-efficacy, confidence, anxiety,
and WTC fluctuate as students progress through high-frequency speaking tasks. This
would illuminate whether affective growth occurs gradually, follows a non-linear
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pattern, or responds sharply to specific interventions. Longitudinal studies could also
reveal whether improvements in affective states are sustained beyond the course.

Given the cultural and gender dynamics in Japan, future research should also consider
gender-based comparisons, especially within women-only university contexts. Female
students may experience unique pressures related to modesty, social expectations, and
evaluation anxiety, all of which influence communicative behavior. Comparative
studies across women-only and coeducational institutions would clarify how gendered
socialization shapes affective pathways and WTC.

Additionally, the model can be extended by conducting cross-cultural comparisons with
Indian and Malaysian university students, particularly because these learners often
operate in multilingual or English-rich environments. Examining how self-efficacy,
confidence, anxiety, and WTC differ across contexts would highlight which aspects of
IAM-JEC are culturally universal and which are specific to Japan’s sociocultural
norms. Such comparative studies could enhance the model’s generalizability.

Future research may also explore the applicability of IAM-JEC to virtual exchange
programs, in which Japanese learners interact with peers from other countries through
online discussions. Virtual exchanges provide meaningful, authentic communicative
opportunities and may influence learners’ confidence and anxiety in ways distinct from
those in traditional classroom settings. Understanding how affective variables shift in
digital communication environments would expand the model’s relevance to globalized
language education.

Finally, the model encourages research on classroom-based interventions, such as the
4/3/2 repeated speaking task, peer discussions, pre-task planning, and Al-assisted
speaking practice. These interventions can be experimentally tested to determine their
effectiveness in enhancing self-efficacy, boosting confidence, lowering anxiety, and
increasing WTC. Intervention studies would not only validate the theoretical model but
also offer practical evidence to inform pedagogy in Japanese EFL classrooms.

1VV. Conclusion

This paper proposed the Integrated Affective Model for Japanese EFL Communication
(IAM-JEC) to address the long-standing need for a unified framework that explains
how psychological and cultural factors jointly shape learners’ willingness to
communicate in English. While previous research has examined self-efficacy, speaking
confidence, anxiety, and WTC separately, the present model highlights the importance
of understanding these constructs as an interconnected affective system. By positioning
confidence and anxiety as key mediators and acknowledging the moderating influence
of Japanese cultural norms, IAM-JEC offers a more comprehensive explanation of why
learners may remain silent despite possessing adequate linguistic knowledge.

The model is particularly relevant for Japanese EFL contexts, where silence, risk
avoidance, and fear of negative evaluation strongly influence classroom
communication. IAM-JEC provides teachers, researchers, and curriculum designers
with a framework that accounts for both internal affective processes and external
cultural factors, enabling more targeted, culturally responsive pedagogical strategies.
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Finally, the model opens multiple pathways for future empirical research, including
structural equation modeling, longitudinal studies, cross-cultural comparisons, and
intervention-based investigations. By empirically validating and refining this
framework, future work can contribute to more effective teaching practices and a
deeper understanding of how Japanese learners develop the confidence and readiness
to communicate in English.
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